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June 28, 2005
The Higher Learning Commission
30 North LaSalle Street, Suite 2400
Chicago, Illinois 60602-2504
To Whom It May Concern,
Enclosed, please find the Five-Year progress report on assessment requested in our last
ten-year accreditation review. Two documents are included. The first of these is an
executive overview to provide the commission with a summary of our activities and the
actions that we have taken as a result of our assessment program. The second document
is the formal report from the Assessment of Student Learning Committee of our Campus
Assembly. This committee is charged by our campus governance with the oversight of
assessment, in conjunction with our Director of Institutional Research and myself, as
Dean.
While we recognize that much remains to be accomplished in the area of assessment, we
are very pleased with the strides that we have made thus far. With the exception of
course embedded assessment in lower division general education courses, our overall
assessment plan is largely in place and we are acting upon the results that we have thus
far achieved.
If there is anything further with which I can be of assistance, please do not hesitate to call
on me.
Sincerely,
John F. Schwaller
Vice Chancellor for Academic Affairs and Dean
Encl.
cc:

Sam Schuman, Chancellor
Katherine Alice Benson, Chair, Assessment of Student Learning Committee
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Five-Year Report on Assessment at the University of Minnesota, Morris
Executive Overview
John F. Schwaller
Vice Chancellor for Academic Affairs and dean
June 28, 2005
The Higher Learning Commission of the North Central Association of Colleges
and Schools in the last ten-year accreditation visit to the University of Minnesota, Morris
(UMM), requested a report in 2005 concerning progress made in the area of assessment.
This report is presented in fulfillment of that request. It is based largely upon the report
of the campus Assessment of Student Learning Committee (ASLC) report of June 2005.
The ASLC is the committee mandated in our campus governance with the supervision
and direction of the assessment program on the campus. The report is particularly rich in
its description of the assessment program on campus and the significant changes that
have occurred over the last five years. Rather than summarize that report, this essay will
seek to take an over-view of the assessment program and explore how the campus has
begun to use the results of assessment in bringing about change.
The assessment program of UMM seeks to evaluate the discrete parts of the
curriculum as well as programs that stand along side of the curriculum, such as advising.
The curriculum at UMM is divided into two main parts: the general education core and
the training in the major discipline. The general education core consists of the following
parts: First Year Seminar, Skills of the Liberal Arts (consisting of four areas), and
Expanding Perspectives (consisting of six areas, the last of which has four sub-areas).
The assessment plan seeks to evaluate each of these areas with multiple measures, based
upon the goals and objectives of each area. The resulting conclusions will then have been
derived from more than one assessment technique, thus helping to assure the validity of
the conclusions. The following will analyze the assessment program for each portion of
the general education curriculum.
General Education
First Year Seminar
The First Year Seminar (FYS) is the locus of much of our assessment activity. As
a course required of all students, we use this course as a mechanism through which to
derive baseline data for our assessment. As a result, students are asked to fill out three
major assessment and evaluation questionnaires.
1. Student Opinion of Teaching
Most closely related to FYS, all students fill out the usual Student Opinion of
Teaching (SOT) evaluation near the end of the semester. This tool is used in all classes at
UMM. It is particularly useful in the assessment of FYS in that all students report on
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their individual sections. As Dean I read all of the evaluations of FYS. This helps to
provide a concrete indication if the course, taken as a whole, is fulfilling its objectives, if
there are major discrepancies among sections, and if there are areas of the program that
need special attention. Thanks to this I have been working with FYS faculty to assure
that workload is uniform across sections and that due attention is paid to the theme of the
seminar which is Human Diversity.
2. FYS Evaluation
In addition to the general SOT, students are asked to fill out an evaluation
specifically geared to FYS. These questions enable us to determine if the individual
sections are meeting the goals established for the seminar throughout each of the various
types of activity assigned in the course. The evaluation also solicits written comments on
three broad questions. These results have proven invaluable in continuing to modify and
perfect the seminar in order to better address needs and deficiencies as they have
appeared.
3. Assessment of Advising
The FYS is the locus of activity for the assessment of advising. Each student is
asked to fill out an assessment of first-year advising. These data provide the baseline
against which other, further evaluations are measured. Using the two broad-based
surveys (Graduate Exit Survey and National Survey of Student Engagement) the data can
then be compared and analyzed for change over time. As will be noted, this particular
assessment program has been particularly effective.
4. Programmatic Evaluation
The FYS program was the subject of a program review during the period under
consideration. The review committee, appointed by the Dean in consultation with the
Consultative Committee, analyzed the data from all of the above instruments, along with
open-ended questions asked of all teaching faculty. The review committee proposed that
the FYS be retained and incorporated as a permanent part of the curriculum. Based on
the recommendations of the review committee, drawing on the result of the on-going
assessment, some changes were made in the course. One specific change was to abandon
the use of a common reader for all sections. The effectiveness of this tool was not
demonstrated by the research and so it was abandoned.
FYS provides a good example of an effective assessment program where the
assessment is illuminated by the goals and objectives of the course. The data are
analyzed regularly, and the results of that analysis have informed changes in the program,
thus closing the loop.
Skills of the Liberal Arts
UMM requires students to satisfy competency in four content areas as part of the
basic skills of the liberal arts. These consist of College Writing, Foreign Language,
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Mathematical / Symbolic Reasoning, and Artistic Performance. At present, the campus is
just beginning to implement an assessment program in these areas.
Because students may be exempted from coursework at UMM in the areas of
College Writing, Foreign Language, and Mathematical / Symbolic Reasoning, the basis
of an assessment program exists. In each of these cases by demonstrating through
standardized tests that the student has acquired a command of the area sufficient to fulfill
the requirement, the student does not have to take a course in that area. At present
assessment tools for College Writing and Foreign Language are in development. For
both of these areas a course-embedded system has been proposed. The English discipline
has developed the measurable objectives for College Writing, and several sections of the
course have been assessed using this method. It is too early to report any results. The
Foreign Language disciplines have also been developing measurable objectives, and are
developing an assessment program for the Foreign Language requirement. Both of these
areas do have benchmarks in national tests to use as a part of the overall assessment
program. Once these two areas are complete, attention will turn to Mathematical /
Symbolic Reasoning and Artistic Performance.
Expanding Perspectives
Students are expected to fulfill each of these areas through course work at UMM.
The General Education Sub Committee of the Assessment of Student Learning
Committee has begun work on developing a course-embedded system of assessment,
referred to above with regard to College Writing. The General Education SubCommittee of the ASLC, which includes the Vice Chancellor for Academic Affairs and
Dean, has begun developing an assessment tool for the individual general education
courses. The group has opted for a course-embedded assessment. In each of the areas of
general education, the measurable objectives have been identified. Not all criteria lend
themselves to the easy formulation of measurable objectives, with the Human Behavior,
Social Processes and Institutions criterion being especially thorny due to the inclusion of
an “or” clause within the criterion. A web-based instrument has been developed to allow
faculty members to identify which of the objectives each student has, or has not,
mastered. These data will be kept isolated from student records, and identified only by
student number in order to later provide the basis for further analysis. In this manner
beyond simple grades, we will be able to determine how many students actually fulfill the
measurable objectives of each general education requirement. These data can then be
analyzed in light of the other surveys of the general education core. The work to develop
and test these measurable objectives continues. Trial versions of the assessment of the
Historical Perspectives criterion have been run.
Global Assessment of General Education
In addition to the particular assessment mechanisms outlined above, UMM has
also developed two systems whereby the global effect of the general education
curriculum is assessed.
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General Education Assessment
In order to evaluate the effectiveness of the general education program at UMM, a
survey was developed. This instrument, administered to graduating seniors, seeks to
determine the importance which each of the general education areas has within the
students educational career at UMM. It also asks the student to report his/her level of
achievement in each of these areas. By comparing the two figures inferences can be
drawn as to the effectiveness of the general education program. Recently, the ASLC has
noted that without a baseline figure for the importance of the general education areas, the
simple report from seniors as to the importance may have no significance with regard to
the effectiveness of the general education program. As a result the ASLC has requested
that the Curriculum Committee authorize the same survey, asking importance of general
education areas only, to be administered to freshmen, preferably in the FYS. It is clear
that the campus has taken this assessment quite seriously and is seeking to further
elaborate the assessment program in this area to gain a deeper insight.
Graduate Exit Survey
All seniors within the University of Minnesota are administered a survey destined
to gain information about the totality of their experience at the university. These data are
then reported by campus and collegiate unit. Several of the questions in the survey relate
directly to the general education curriculum and can be used as a general confirmation of
the information gather through the General Education Assessment survey.
National Survey of Student Engagement (NSSE)
In 2002 and 2004, the NSSE has been administered to freshmen and seniors at
UMM. The results of this survey help to enlighten us generally about issues relevant to
general education. Again, these data provide an independent comparison for conclusions
drawn from other sources regarding general education assessment.
Assessment in the Majors
Each major has developed an assessment program tailored to its particular needs,
objectives, and mission within the University. These assessment programs have been in
place for several years. Since they are based upon capstone experiences and assessment
of students who complete the major, the disciplines are reluctant to make significant
changes based upon the assessment program until sufficient numbers of students have
completed their programs. As a result while disciplines are in the process of evaluating
the effectiveness of both their curricula and their assessment programs, it is too early to
report on any changes prompted by the assessment program for most majors.
Other Academic Programs
As noted, the assessment program at UMM does not focus solely on direct
curricular issues but also looks at other academic programs. The highlight of the
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assessment program of other academic programs is the Assessment of Advising. This
program is two-pronged. Annually FYS students are requested to fill out assessment
forms for advising. The results of these evaluations are made widely public and have
helped a great deal in improving the quality of advising on campus. This is demonstrated
in the increases seen in student satisfaction with the quality and quantity of advising on
campus. In the last four years during which the evaluation as been administered, the
overall impression of advising has increased significantly. In nearly each of the
individual categories, the campus has enjoyed other increases.
While the freshman evaluation measures general advising, the campus has also
developed a tool to assess advising in the major. As students prepare to graduate, they
are asked to complete a survey related to advising in the major, most specifically of their
major advisor. These data are not released to the advisor until there are at least five
respondents, in order to better protect the anonymity of the student. Because of the large
number of majors, and major advisors, there are only a few who have sufficient responses
to begin to make changes based upon this assessment. Nevertheless, the program has
been warmly endorsed by the campus community and has served as a model for other
units of the University of Minnesota.
Lastly, both the Graduate Exit Survey of the University, and the NSSE provide
general data regarding the importance of and effectiveness of advising. The analysis of
these result helps to enlighten the results attained from on-campus measures.
As noted in the attached report, there are many other areas in which the campus
engages in the routine assessment of other academic programs. Within recent years the
following programs have undergone review: Honors Program, MAP/ MAI program, and
Continuing Education.
Conclusion
The University of Minnesota, Morris, has made great strides in assessment over
the last five years. The principles of assessment have been embraced by more faculty and
staff. The assessment program has been applied to all aspects of the curriculum and to
other academic programs. Nevertheless, there remains much to do. High on the list of
areas still needing attention is the assessment of the courses within the general education
core. Work has begun but the lessons learned now need to be applied to other courses
and areas of the general education curriculum. Of equal importance is the consistent
utilization of assessment data within the majors. While the data are now being routinely
collected, as noted, the data are insufficient to make any general observations regarding
the curriculum. As more data are collected this problem too will diminish and more
attention can be paid to the interpretation of the data.
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Five-Year Summary Report (2000-2005)
Assessment of Student Learning (ASL) Committee
Katherine Benson, Chair
June 15, 2005
Report
I. Introduction
In 2000, the University of Minnesota, Morris (UMM) was reviewed for accreditation by
the North Central Association of Colleges and Schools (NCA). In the five-year period
since that recommendation, the UMM campus and, of particular relevance here, the
Assessment of Student Learning Committee (ASLC), have continued re-administering
previously successful assessments as well as undertaken several substantial and
continuing new initiatives to assess academic programs at UMM and to modify and
refine them based on the feedback received. This five-year report will 1) describe our
continuing, long-running assessments and their results; 2) explain the major new
assessment initiatives, their results, and the developments which have been created from
them; and 3) indicate the broad goals and intended direction for continuing developments
in assessment at UMM in preparation for our 2010 review by NCA.
By way of providing a theoretical framework for our assessment efforts, many of the
current assessment foci at UMM fit the suggestions identified by Karl L. Schilling and
Karen Maitland Schilling in their (1998) paper “Proclaiming and sustaining excellence:
Assessment as a faculty role,” published by ERIC Digest. (ERIC Identifier: ED420244.)
Schilling and Schilling noted that faculty must be “engage[d] with assessment,” and they
listed eight “conceptual advances” that will lead to just such greater engagement. These
are: 1) Instead of “displaying resources,” hoping to entice faculty with their presence, it’s
better to encourage faculty to acquire specific skills and “talents.” An example of this at
UMM is the work being done with a grant from the Archibald Bush Foundation obtained
by the Faculty Center for Learning and Teaching at UMM to enhance instruction and
learning through the use of technology. 2) A frequent goal of assessment in the past was
“assuring minimal competency;” research summarized by Schilling and Schilling
indicated it was important to move beyond this low standard. The National Survey of
Student Engagement (NSSE) and the Graduate Exit Survey are assessments at UMM that
demonstrate this feature. These are more holistic in their approach to the overall student
experience and provide a framework upon which other assessments may be developed.
3) Assessment needs to be a dynamic, ongoing process that leads to quick modifications
to improve learning in an ever-repeating cycle, according to Schilling and Schilling. A
mini-grant obtained by four UMM faculty (from a larger grant to UMM’s Division of
Education by the U.S. Department of Education) to develop a rubric generator had this
focus; further grants to make efficient electronic versions of these tools available to
faculty on the campus are being sought. 4) Schilling and Schilling note that different
disciplines create knowledge in different ways: assessments are best when they capitalize
on these. Developments along these lines are occurring in discipline assessment,
especially in assessment of the capstone experience. UMM has recognized the
importance of having the disciplines develop the methods that best serve their assessment
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needs, in keeping with the educational objectives of each discipline. 5) Schilling and
Schilling urge faculty to keep the “focus” of assessment on how students best learn.
Again, the grant from the Archibald Bush Foundation is the best current example of this
tenet and the next. 6) Assessment needs to be linked with specific “teaching practice[s]”
and learning outcomes. 7) Assessment is never done, but is rather an ongoing process, as
Schilling and Schilling indicate. This tenet is exemplified in the NSSE and General
Education assessments, which are ongoing and established at this point. And, 8) Don’t
ignore the fact that “judgments” are being made which may have “political” implications
or consequences, and this dynamic will need to be considered and addressed. The
Student Opinion of Teaching results for individual faculty are confidential, as an
example. Consequently they are not used in any broad or systematic manner, but by
individual faculty to seek to improve their instructional technique. These examples
demonstrate the research foundation and best-practices approach of assessment at UMM.
II. Cyclical, Long-Term Assessment at UMM: The Graduate Exit Surveys
The longest-running assessment of students at UMM is the annual Graduate Exit Survey.
Begun in 1968, the survey is distributed to graduating seniors by the University of
Minnesota central administration and is reported separately for each of the four campuses
within the university. The findings of the 2005 Graduate Exit Survey Report were
published recently. (Note: the response rate was excellent; 53.97% of the surveys were
returned.) The results of the 2005 survey were encouraging. For example, 49.41% of
UMM graduating seniors were “very satisfied” with their experiences at the U of M, and
this compares with 42.60% a year ago (in 2004) for UMM; (the 2004 result appears to
have been a temporary decline from the scores in 2003 and 2002, respectively, of 48.30%
and 47.37%). The 2005 UMM percentage of 49.41% compares to a satisfaction rate of
30.97% for the University of Minnesota as a whole in 2005. If one were to add the
students who said they were “moderately satisfied” with their experiences at UMM to the
number who were “very satisfied,” the percentage equals 92.94% of UMM seniors who
were satisfied with their experiences here. Other highlights of the Graduate Exit Survey
included student satisfaction with the academic program. For example, 88.76% of UMM
graduating seniors rated their majors and instructors as “excellent” or “very good;”
82.63% of the students said the level of challenge was either “excellent” or “very good;”
and 90.59% of the students said they had developed their ability to think analytically and
logically “very much” or “quite a bit.” With respect to advising, 87.06% strongly agreed
or agreed that they had access to the advising support they needed to meet their goals.
Academic areas where UMM could improve were in our contribution to the following
areas: students’ skills with computers, where 18.24% were helped “very much” by
UMM; students’ understanding of complex environmental issues, where 18.24% were
helped “very much;” and students’ understanding of world events through history, where
19.41% were helped “very much.” The basis for the lower ratings on these items needs
to be ascertained. For complete survey details, please see the Web site at the following
address; (the password is 345687):
http://www.irr.umn.edu/gradsur/gradsur05/report/
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In August of 2005 at the Fall Faculty Retreat, one of the sessions will report to the faculty
some of the highlights of this and other assessment surveys of UMM students as a basis
for discussion among the faculty of ways that we can strengthen even more our teaching
and advising.
The data from the Graduate Exit Survey and from NSSE are important broad surveys of
student experiences. They provide an excellent background upon which further specific
assessments may be developed. They highlight issues that might not arise in other
assessment, and NSSE, in particular, provides broad comparisons for the institution with
other schools, particularly the national, Council of Public Liberal Arts Colleges
(COPLAC), and baccalaureate-liberal-arts groups.
III. New Initiatives in Assessment at the University of Minnesota, Morris (20002005)
A. Campus-Wide Initiatives
1. One of the major initiatives in assessment since 2000 has been the
creation and continuing development of World Wide Web pages for Assessment at
UMM. See the link at the following address:
http://www.morris.umn.edu/committees/asl/
These Web pages include information about the UMM Assessment of Student Learning
Committees and their meetings during the last five years as they sought to expand and
improve assessment at UMM. In addition, many surveys, results, and reports of
assessment are now online, including those for general education and the various
discipline and capstone assessment plans and results. Web-publishing of the processes
and results of assessment is not the only initiative; some surveys are Web-administered,
as well, which facilitates the ease of responding to as well as collecting and analyzing the
data from the surveys. Online surveys include some administered nationally, like the
National Survey of Student Engagement (NSSE) which will be discussed at some length
below, some that are administered University-wide, such as the Graduate Exit Survey
discussed above, and some that were developed here at UMM to assess our programs,
e.g., the UMM “General Education Survey,” which will be discussed below. Web access
to assessment has streamlined the process for participants and assessors, alike.
2. Assessment at UMM is being conducted more often; in some cases that
means that it is being done when it was not done before. An example of more frequent
assessment is the First-Year Seminar, and assessments in the last five years have included
the seminars themselves, the convocations, the Jamborees (our name for the “Learning
Fair” experience), the common readers, and the information literacy components. An
example of the latter would be the assessment of advising. Assessments of general
education and the various academic disciplines are being conducted more frequently, as
will be discussed below. We have dropped some assessments or assessment plans based
on the overall configuration of our assessments or due to the fact that they are no longer
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recommended; an example was the cancellation of the use of Portfolios for campus-wide
assessment, although individual units may still make use of these, as appropriate.
3. In order to facilitate comparisons with cohort campuses as well as
national data, we have added some surveys that have been developed commercially for
such purposes, an example is the National Survey on Student Engagement (NSSE),
mentioned previously. Details are below.
4. A grant from the Archibald Bush Foundation was received through the
UMM Faculty Center on Learning and Teaching in the summer of 2004 and is focused on
the use of technology to enhance learning by diverse students in specific course loci.
Eight projects have received “mini-grants” from this Bush Grant. The grant provides for
close, one-to-one support of faculty as they learn and apply new technology to solve
identified learning problems in their courses. Assistance in instructional design is being
provided. Assessment of the effectiveness of the newly introduced technological
components as contributing to the enhancement of learning by diverse learners is an
integral and extensive part of the three-year grant, which will soon begin its second year.
B. General Education Requirement (GER) Assessment Initiatives
Many years of effort have gone into the development of an online survey to assess the
general education program at UMM, and this has been a major focus for the ASLC for
several years. The assessment is long, about 60 questions, though its online availability
facilitates its administration and the evaluation of the results. The survey has undergone
a number of refinements, most of these in order to facilitate the interpretation of the
results, and it is beginning to yield consistent results that are positive and yet still suggest
areas for improvement. The General Education Survey itself, the results obtained for the
three years (2002, 2003, and 2004) when it has been fully administered, and summary
reports based on these results may be found on the Web at:
http://www.morris.umn.edu/committees/asl/gened.html
The most current survey and reports of trends may be found at:
http://www.morris.umn.edu/committees/asl/gened2004/gened2004.html
The basic structure of the General Education Survey is as follows: All of the 13 basic
criteria for general education at UMM are listed, and seniors are asked to indicate the
extent to which they are confident that they achieved each objective as well as their
opinion of the importance of each objective. The results have shown fairly consistently
that students, overall, agree they have achieved the objectives to a moderate degree at
UMM, but they tend to have lower ratings of the importance of the objectives, with the
overall average of the latter for 2004 being 2.95, which is just slightly below a 3.0 for
“Important.” Given the slightly lower ratings by students of the importance of UMM’s
general education criteria, steps are being taken to encourage faculty to educate students
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in courses for general education on the importance of the liberal arts, beginning with the
instructors of the First-Year Seminar.
There is some unevenness among the 13 criteria regarding the degree to which students
believe they have achieved the general education objectives, and this was explored
further in refinements of the survey. The lowest “achieved” ratings for the 13 criteria
were obtained for “Foreign Languages,” and it was hypothesized that the low ratings
might reflect the fact that many students enter UMM with their foreign language
requirement met due to high-school language classes: ergo, UMM would indeed not have
assisted them in reaching this objective. A question was added about the number of
foreign language classes the students had taken at UMM, and the results examined
separately for groups of students with “no,” “one to two,” or “three or more” UMM
foreign language classes. As was expected, students who had taken “three or more”
classes indicated approximately a third more often than did the other two groups that
UMM had helped them achieve the foreign language objective. The additional question
thus helped clarify the meaning of the lower ratings for foreign language in the
“achievement” portion of the General Education Survey as compared to the other 12
criteria.
Current initiatives for the further refinement and development of the General Education
Survey are as follows, with appropriate awareness of the need for caution about
modifying the survey too often from year to year, which would make the analysis of
trends impossible or suspect. The response rate is respectable at 45.7%, but not as great
as we would like to see. One suggestion is that we break the survey into three equal
portions of about 20 questions each or perhaps 2 portions of 30, in order to encourage a
much greater response rate on the survey; any given year the students would receive only
half or a third of the questions, but with complete survey data obtained every 2 or 3 years.
In addition, this change would ameliorate the concern of students expressed many times
in the “Comments” section that the survey is too long.
A second current initiative has been to develop measurable objectives for all 13 general
education criteria. A General Education Sub-Committee of the ASLC, which includes the
Vice Chancellor for Academic Affairs and Dean, has begun developing an assessment
tool for the individual general education courses. The group has opted for a courseembedded assessment. In each of the areas of general education, the measurable
objectives have been identified. Not all criteria lend themselves to the easy formulation
of measurable objectives, with the “Human Behavior, Social Processes and Institutions”
criterion being especially thorny due to the inclusion of an “or” clause within the
criterion. A Web-based instrument has been developed to allow faculty members to
identify which of the objectives each student has, or has not, mastered. These data will
be kept isolated from student records, and identified only by student number in order to
later provide the basis for further analysis. In this manner beyond simple grades, we will
be able to determine how many students actually fulfill the measurable objectives of each
general education requirement. These data can then be analyzed in light of the other
surveys of the general education core. The work to develop and test these measurable
objectives continues.
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Of note, our locally developed General Education Survey is having an impact beyond our
campus; we responded to a request by those in charge of assessment at Century College
for a copy of our survey that they could use as a model. The response at Century College
was enthusiastic, to say the least, to “such important work.” It has been a sustained
development with contributions from many individuals on the ASLC over the years, and
special mention needs to go to Professor Engin Sungur, who wrote the first version, and
Nancy Helsper, who is Coordinator of Institutional Research at UMM.
C. Discipline Initiatives
National scores on the Graduate Record Exam have been obtained, where
available, for disciplines to use to evaluate their majors based on student performance on
these tests, e.g., the Advanced Placement test scores.
There has been an initiative to have all majors require a capstone experience,
whether individual research, participation in a seminar, or a presentation.
All UMM disciplines have provided plans for assessment and filed, at the least,
their first report of the results of the assessment; these reports are available on the Web.
While the assessments vary one from another as would be expected given the differences
among the disciplines, we plan to continue building on these successes and assisting the
disciplines, where needed, to refine and expand on these. In addition, given that
assessment is ongoing, even those disciplines such as Statistics, which have exceptionally
good reports of assessment results, will continue to file new reports.
D. Academic Program Initiatives
1. Advising. The initiation, expansion and continuation of assessment in
advising has been the biggest success story for UMM’s assessment of academic programs
besides the majors and general education. Karla Klinger, retiring Director of Advising,
has been in charge of this effort, and has done a superb job. The assessments began with
the first-year students’ assessment of advising; when that process was well established
after two years, the assessment of advising in the major was begun and has continued
ongoing. The survey of first-year students asks students if they know their advisor’s
name (97.9% did in 2004) and how often they met with him/her, (40.1% met with their
advisors extra times beyond the minimum in 2004). Additional questions ask about
discussions regarding the students’ interests and goals, academic requirements, and
referrals, etc. Each year the Advising Office has reported the overall results to faculty in
a brief report that accompanies the statistics. The communication is having a positive
effect in that steady improvement has been seen in what were initially the lowest ratings,
i.e., “My advisor explained what is expected of me as an advisee,” and “My advisor
explained what I can expect from my advisor.” These two items were highlighted in the
reports to faculty consistently. Advising in the majors has used many of the same themes
for assessment, e.g., discussions of goals and academic requirements, etc. The reports
generated from these assessments may be found on the Web at:
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http://www.morris.umn.edu/committees/asl/results/advising.results.home.html
2. Additional programs that have been assessed and have filed reports
include:
Computing Services
The First-Year Seminar
Continuing Education, Regional Programs, and Summer Session
3. Programs which have instituted assessment, but which do not yet have
reports on the Web include:
The Honors Program
The Morris Academic Partners/Morris Administrative Intern (MAP/MAI)
Program
Service Learning
The ASLC has been constituted for the 2005-2006 academic year, and developing
assessments and reports for all additional academic programs will be a high priority.
E. Academic Support Services Programs Initiatives
A report for Media Services has been completed. It is not yet available on the Web.
The Registrar’s Office has increasingly made use of online services for students. For
example, registration is now well-established online. Academic progress reports are
online and available to students and advisors. In developing these initiatives, the
Registrar’s office consistently tested new features with a sample of students and obtained
feedback about how it worked, using the information to make improvements before
offering it for general use.
F. The National Survey of Student Engagement (NSSE)
UMM participated twice in the nationally administered “National Survey of Student
Engagement (NSSE) for the years of 2002 and 2004, with the surveys being conducted
every two years. The survey has many advantages: it allows comparisons with “sister
institutions” as well as with a large national pool of colleges. In addition, it summarizes
the responses on numerous items in clusters called “benchmark” scores that facilitate
interpretation of the scores. UMM has chosen to participate as a member of the Council
of Public Liberal Arts Colleges (COPLAC), of which we were founding members. The
report assesses first-year and senior students as a way of differentiating the success of
general education and programs in the majors. The NSSE reports for UMM may be
found at the following Web address:
http://www.morris.umn.edu/academic/surveys.html
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There are five NSSE benchmarks: Academic Challenge, Active and Collaborative
Learning, Student-Faculty Interaction, Enriching Educational Experiences, and
Supportive Campus Environment.
1. Academic Challenge: UMM first-year and senior students agreed more than half
the time that UMM has a high level of academic challenge. Scores were
comparable to, though slightly lower than, those at our sister institutions, (the
COPLAC schools and the baccalaureate liberal-arts colleges). Seniors rated us
more highly than did first-year students.
2. Active and Collaborative Learning: UMM excelled on this benchmark dimension
as indicated by senior students, and we were higher than all three comparison
groups, (though the data for significance tests of these differences for all
institutions were not available). First-year students were less likely to agree with
this benchmark, only agreeing approximately 40% of the time, as was true for the
other comparison groups, as well.
3. Student-Faculty Interaction: UMM seniors indicated a high degree of interaction,
but the scores for first-year students were in the mid-30% range, overall. These
patterns were true for the comparison groups, except that nationally the
interactions for senior students were quite a bit lower than were those for UMM.
4. Enriching Educational Experiences: This criterion was changed just prior to our
second administration of NSSE, and this made comparisons with our first test
results difficult. First-year students agreed with this item only a little over 25% of
the time, and this was true for other groups; the low scores were partly a result of
the changes in the criterion. Seniors rated this dimension more highly that did the
first-year students, agreeing nearly half the time; UMM’s scores were lower than
were those of the private colleges on this item, but substantially higher than the
national norm group.
5. Supportive Campus Environment. UMM excelled on this item with a score of
64.4, which was the highest score for all groups. UMM first-year students also
agreed that UMM has a supportive campus environment, with a score of 64.4 out
of 100 possible.
Individual items of concern from the NSSE survey were the apparent paucity of written
papers at UMM, and especially those papers of longer length. This might be an area
where UMM can improve. More educational challenge might be welcome, as well,
though UMM students who took the Graduate Exit Survey disagreed with that opinion.
Students at UMM appear not to meet expectations about the amount of homework they
should be doing.
The results of all these new assessment initiatives support the rating of external media
such as the U.S. News and World Report that UMM is an excellent academic institution
as compared to similar publicly funded campuses of comparable size. UMM is an
academically rigorous, engaging, and supportive institution. At the same time, there is
evidence that students would benefit from more written work in their courses, especially
papers of longer length, and from a better understanding of the liberal arts and their
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importance. In addition, there possibly might be some concern for developing
assignments that have more challenge for students, although there is a discrepancy on this
point between the results of the NSSE survey and the results of the Graduate Exit Survey.
IV. Assessment: Long-Range Goals for the Next Quinquennium
A. Concern for Areas that Need Improvement: Apprise faculty of the need for
more writing and, possibly, challenge in assignments. Continue to develop faculty skills
in assessment and facility with tools for assessment, while focusing on specific teaching
practices and specific learning outcomes in order to improve assessment in the majors.
B. Continue to Build Upon Successes. The General Education Survey and the
advising assessment are outstanding examples of successful assessment at UMM. Use
these as models for the continued development and expansion of assessment at UMM.
C. Targets for the Next Quinquennium.
1. Complete assessments of all academic programs, while continuing the
assessments that are current and ongoing.
2. Find the funds to do follow-up surveys of graduates, because the budget
cuts have necessitated a cut-back on this assessment this past year.
3. Continue to develop the measurable objectives for the general education
criteria and create an economical and efficient way to employ these in
assessments.
4. Continue with initiatives to develop and expand the use of technology to
enhance student learning as well as to facilitate the assessment of same.
V. Conclusion.
The University of Minnesota, Morris is an excellent academic institution, which is
making strong strides towards the goals of establishing, maintaining, and expanding
formative assessment in the service of its mission.

